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INDEPENDENT AUDITOR’S REPORT 
 
TO THE READERS OF HAUTAPU SCHOOL’S FINANCIAL STATEMENTS  
FOR THE YEAR ENDED 31 DECEMBER 2019 
 
 
 
 
The Auditor-General is the auditor of Hautapu School (the School). The Auditor-General has appointed 
me, Kurt Sherlock, using the staff and resources of Crowe New Zealand Audit Partnership, to carry out 
the audit of the financial statements of the School on his behalf. 
 
Opinion 
 
We have audited the financial statements of the School on pages 2 to 19, that comprise the statement 
of financial position as at 31 December 2019, the statement of comprehensive revenue and expense, 
statement of changes in net assets/equity and statement of cash flows for the year ended on that date, 
and the notes to the financial statements that include accounting policies and other explanatory 
information. 
 
In our opinion the financial statements of the School:  
 
• present fairly, in all material respects:  

o its financial position as at 31 December 2019; and 
o its financial performance and cash flows for the year then ended; and 

 
• comply with generally accepted accounting practice in New Zealand in accordance with Public 

Sector Public Benefit Entity Standards, Reduced Disclosure Regime 
 
Our audit was completed on 3 June 2020. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below and we draw your attention to other matters. In addition, 
we outline the responsibilities of the Board of Trustees and our responsibilities relating to the financial 
statements, we comment on other information, and we explain our independence. 
 
Emphasis of Matter – COVID-19 
 
Without modifying our opinion, we draw attention to the disclosures in note 24 on page 19 which outline 
the possible effects of the Alert Level 4 lockdown as a result of the COVID-19 pandemic. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New 
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities 
under those standards are further described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
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We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for 
our opinion. 
 
 
Responsibilities of the Board of Trustees for the financial statements  
 
The Board of Trustees is responsible on behalf of the School for preparing financial statements that are 
fairly presented and that comply with generally accepted accounting practice in New Zealand. The 
Board of Trustees is responsible for such internal control as it determines is necessary to enable it to 
prepare financial statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board of Trustees is responsible on behalf of the School for 
assessing the School’s ability to continue as a going concern. The Board of Trustees is also responsible 
for disclosing, as applicable, matters related to going concern and using the going concern basis of 
accounting, unless there is an intention to close or merge the School, or there is no realistic alternative 
but to do so. 
 
The Board of Trustees’ responsibilities arise from the Education Act 1989. 
 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, 
are free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that 
includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement 
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise 
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they could 
reasonably be expected to influence the decisions of readers taken on the basis of these financial 
statements. 
 
For the budget information reported in the financial statements, our procedures were limited to checking 
that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 
• We identify and assess the risks of material misstatement of the financial statements, whether 

due to fraud or error, design and perform audit procedures responsive to those risks, and obtain 
audit evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of 
not detecting a material misstatement resulting from fraud is higher than for one resulting from 
error, as fraud may involve collusion, forgery, intentional omissions, misrepresentations, or the 
override of internal control. 
 

• We obtain an understanding of internal control relevant to the audit in order to design audit 
procedures that are appropriate in the circumstances, but not for the purpose of expressing an 
opinion on the effectiveness of the School’s internal control. 
 

• We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board of Trustees. 
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• We conclude on the appropriateness of the use of the going concern basis of accounting by the 
Board of Trustees and, based on the audit evidence obtained, whether a material uncertainty 
exists related to events or conditions that may cast significant doubt on the School’s ability to 
continue as a going concern. If we conclude that a material uncertainty exists, we are required 
to draw attention in our auditor’s report to the related disclosures in the financial statements or, 
if such disclosures are inadequate, to modify our opinion. Our conclusions are based on the 
audit evidence obtained up to the date of our auditor’s report. However, future events or 
conditions may cause the School to cease to continue as a going concern. 
 

• We evaluate the overall presentation, structure and content of the financial statements, 
including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

 
• We assess the risk of material misstatement arising from the Novopay payroll system, which 

may still contain errors. As a result, we carried out procedures to minimise the risk of material 
errors arising from the system that, in our judgement, would likely influence readers’ overall 
understanding of the financial statements. 

 
We communicate with the Board of Trustees regarding, among other matters, the planned scope and 
timing of the audit and significant audit findings, including any significant deficiencies in internal control 
that we identify during our audit.  
 
Our responsibilities arises from the Public Audit Act 2001. 
 
Other information 
 
The Board of Trustees is responsible for the other information. The other information obtained at the 
date of our report is the Analysis of Variance 2019 Strategic Aims Report and the Kiwisport Report, but 
does not include the financial statements, and our auditor’s report thereon. 
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with the 
financial statements or our knowledge obtained in the audit, or otherwise appears to be materially 
misstated. If, based on our work, we conclude that there is a material misstatement of this other 
information, we are required to report that fact. We have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and 
Ethical Standard 1: International Code of Ethics for Assurance Practitioners issued by the New Zealand 
Auditing and Assurance Standards Board. 
 
Other than the audit, we have no relationship with or interests in the School. 
 

 
 
Kurt Sherlock 
Crowe New Zealand Audit Partnership 
On behalf of the Auditor-General 
Hamilton New Zealand 
 



Hautapu School 
Analysis of Variance 2019 Strategic Aims 

Target Actions Taken Outcomes Where to Next? 

Strategic Aim One: Teacher 
Development and Student 
Learning  
1a. All teachers and students 
will be aware of the Hautapu 
School Learner values. 

Every certificate presented to students was 
presented based on the value they had displayed. 
School leaders and teachers referred back to The 
Hautapu Learner vision and values when reflecting 
with children regarding their learning and behaviour. 
Students encouraged and supported to reflect upon 
the Hautapu Learner vision and values on SeeSaw 
by gathering evidence to measure their progress 
against these. 

Student voice is becoming 
more evident of progress in this 
area.  They are heard using the 
language with their peers and 
are more able to talk about the 
values they’re displaying during 
reflective discussions. 
The values are becoming more 
Integrated into school culture.  

Refer to 2020 Charter  
Strategic Aim 1 – Learning and Wellbeing 
By implementing strategies that support a 
future focused learning environment and 
curriculum, we will develop connected staff 
and learners who understand the need for 
continuous personal development and 
academic improvement. 
1a) Develop a culture of wellbeing based on 
shared values and positive relationships 
throughout the school community 

Strategic Aim One: Teacher 
Development and Student 
Learning 
1b. To raise the rate of 
progress for all students 
deemed at risk of not 
achieving at the expected 
level for Writing, Reading and 
Mathematics. 
 

Team targets were established and linked to the 
Charter targets, these were regularly referred to in 
team meetings.  
Teaching as Inquiry was focused around priority 
learners in reading, writing and/or mathematics. 
Priority learners, who were just below the curriculum 
level, were continually tracked for accelerated 
progress. 
PLD in writing was centred around acceleration for all 
learners as well as motivation and engagement by 
our priority learners. 

There was some accelerated 
progress for students. 
Shared expertise helped 
increase teacher knowledge 
and efficacy. 

Refer to 2020 Charter  
Strategic Aim 1 – Learning and Wellbeing 
By implementing strategies that support a 
future focused learning environment and 
curriculum, we will develop connected staff 
and learners who understand the need for 
continuous personal development and 
academic improvement. 
1c) To raise the rate of progress for learners 
for equity and excellence 
Refer to 2020 Charter  
Hautapu School Annual Targets to Lift 
Achievement in 2020 

Strategic Aim One: Teacher 
Development and Student 
Learning 
1c. To continue to develop 
effective evidence based 
practice within the school. 

Students were offered individualised programmes to 
accelerate their progress. 
Teachers used the findings from their teaching as 
inquiry to implement new strategies in their 
teaching.These successes were also shared with 
other teachers. 
Some time in teams made available for teachers to 
share their teaching as inquiries with each other. 

Motivation and engagement 
levels increased. 
Expertise shared among staff 
and trialled in classrooms. 

Refer to 2020 Charter  
Strategic Aim 1 – Learning and Wellbeing 
By implementing strategies that support a 
future focused learning environment and 
curriculum, we will develop connected staff 
and learners who understand the need for 
continuous personal development and 
academic improvement. 
1b) Develop a future focused, concept based 
local curriculum to engage learners and 
integrate the New Zealand Curriculum 



 

Target Actions Taken Outcomes Where to Next? 

Strategic Aim Two: Fit for 
purpose Learning 
environments Implement 
strategies and ideas to support a 
future focused learning 
environment and curriculum 
2a. Develop a future focused, 
concept based curriculum to 
engage learners and integrate 
the curriculum. 

We’re in the process of creating a Hautapu School 
curriculum, aimed at providing deep, meaningful 
learning where students put their learning into action. 
Created for our context, our children and their needs. 
Teachers are beginning to discuss and understand the 
need to move away from just attainment as our 
measurement of success, to the gathering of attitudes, 
skills and dispositions as being the key indicator of 
success for Hautapu School students moving ahead.  

Real life, meaningful 
opportunities for learners. 
Increased student 
agency/ownership.  

Refer to 2020 Charter  
Strategic Aim 1 – Learning and 
Wellbeing By implementing strategies 
that support a future focused learning 
environment and curriculum, we will 
develop connected staff and learners who 
understand the need for continuous 
personal development and academic 
improvement. 
1b) Develop a future focused, concept 
based local curriculum to engage learners 
and integrate the New Zealand Curriculum 

Strategic Aim Two: Fit for 
purpose Learning 
environments Implement 
strategies and ideas to support a 
future focused learning 
environment and curriculum 
2b. Development of fit for 
purpose Learning Environments. 

Fit for purpose furniture and spaces continued to be 
explored in classrooms- configurations and for 
childrens’ needs. 
Some staff  utilised teaching floor space to create 
additional teaching spaces for children.  The use of the 
new teaching spaces and furniture is being monitored 
by staff, allowing them to continually tailor their learning 
environment to best suit the needs of their children.  
We utilised additional teaching spaces around the 
school as learning areas - the multipurpose room and 
hall. 

Children used areas to suit their 
learning style/needs. 
 
More of our  property fully 
utilised to aid learning. 

Continue to modernise our school’s 
physical environment through careful 
planning and budgeting.  5YA plan has 
been updated to reflect our current needs. 

Strategic Aim Two: Fit for 
purpose Learning 
environments Implement 
strategies and ideas to support a 
future focused learning 
environment and curriculum 
2c. To empower students, staff 
and the wider school community 
to be discerning users of 
eLearning digital technologies to 
enhance their learning and life. 

A range of technology was used more often as a tool to 
enhance the learning taking place in the class and at 
home. 
Students confidently choose to use either Microsoft 365 
or google platforms to aid and share their learning 
depending on its purpose and accessibility. 
The school communicated with parents through a 
variety of medium- Facebook, school app, website, 
SeeSaw to share the learning opportunities that are 
taking place at Hautapu School. 
We applied for Digital Technology PLD with Geoff 
Bentley but we were unsuccessful. 
Two digital leaders begun the Digital Passport online 
PLD. 

Increased student 
agency/ownership and 
creativity. 
 
Improved communication 
between school and home. 
 
We are beginning to use 
technology creatively and 
explore how it can enhance 
teaching and learning 
opportunities.  

Refer to 2020 Charter  
Strategic Aim 1 – Learning and 
Wellbeing By implementing strategies 
that support a future focused learning 
environment and curriculum, we will 
develop connected staff and learners who 
understand the need for continuous 
personal development and academic 
improvement. 
1b) Develop a future focused, concept 
based local curriculum to engage learners 
and integrate the New Zealand Curriculum 



 

Target Actions Taken Outcomes Where to Next? 

Strategic Aim Three:  
Community Partnerships 
Strengthening home/school 
partnerships by engaging the wider 
community with student learning 
3a. To develop intentional 
opportunities to strengthen the 
partnership between home, school 
and the wider community to support 
student learning. 

We regularly visited and engaged with 
ECEs, providing opportunities for them to 
visit us as well as our new entrant teacher 
visiting pre-enrolled students prior to them 
starting at our school. 
 
We provided a wide range of opportunities 
for parents to enter the school and discuss 
their child’s learning in both formal and 
informal settings.  

ECEs are aware of what learning 
opportunities are available at Hautapu 
School. 
 
Students became familiar with their 
new teacher in a context they felt 
secure in. 
 
Partnerships between all stakeholders 
were strengthened and learning 
became a two way experience (home 
and school colliding). 
 
Increased communication between 
community and school and vice versa. 

Refer to 2020 Charter  
Strategic Aim 2 – Community 
Partnerships Strengthening 
home-school partnerships by 
engaging the wider community with 
student learning 

2a) Develop reciprocal partnerships 
between home, school and the wider 
community to support student 
learning 

 

Strategic Aim Three:  
Community Partnerships 
Strengthening home/school 
partnerships by engaging the wider 
community with student learning 
3b. To increase links between 
home, school and the wider 
community using a range of 
electronic communication. 
3c. To develop communication 
between home, school and the 
wider community so all students are 
supported in their learning. 

School website / Facebook continues to be 
the main communication port for Hautapu 
School andis updated regularly. 
 
Seesaw used on a daily basis across the 
school showcasing the learning within 
classrooms. 
 
School app is used as additional 
communication tools for the school to 
communicate clearly and timely with 
parents.  
 
Science learning was shared in Term 3 by 
displaying it in the hall and inviting 
parents/whanau to visit. 

Increased engagement and 
communication with all stakeholders. 

Refer to 2020 Charter  
Strategic Aim 2 – Community 
Partnerships Strengthening 
home-school partnerships by 
engaging the wider community with 
student learning 

 
2b) To clearly communicate 
between home, school and the wider 
community by using a range of 
communication techniques 
 

 
 
 
 
 



 Writing Target:  
To raise the rate of progress for all students deemed at risk of not achieving at the level of the expected curriculum level for Writing. 

At the end of 2018 we had 82% of students across the school At or Above the expected level for writing. 

DATA ANALYSIS: 
1% of students were achieving Well Below Writing standard; 
16.5% of students were achieving Below expectations; 
79.5% of students were achieving At expectations; 
3% of students achieved Above Writing standard; 
73% (8/11) Māori students were achieving Well Below or Below – 
 
This data includes students with special education learning needs.  
Māori students are achieving below that of NZ European students.  

 

At the end of 2019 we continued to have 82% of students across the school At or Above the expected level for writing. 
 

DATA ANALYSIS: 

4% (n=7) of students were achieving Well Below Writing standard;  up 3% despite learning support programmes in classrooms (2 students achieving well below were 
new to Hautapu School in Term 3; this may have skewed the results). 

14% (n=29) of students were achieving Below expectations; a slight improvement on 2018 data 

74% (n=152) of students were achieving At expectations; although it appears there was a decline in the percentage of students achieving At, there were a number of 
students who moved from achieving At to Above in 2019. 

9% (n=17) of students achieved Above Writing standard; an increase of 6% 

62% (5/8) Māori students were achieving Below (no students achieving well below);  

75% of male students are achieving At or Above expectations; 

88% of female students are achieving At or Above expectations. 
 
This data includes students with special education learning needs.  
Māori students continue to achieve below that of NZ European students.  
There is disparity between male and female achievement results. 

 

 



2019 Achievement Data shared with the BoT 
Blue = above    Green = At   Orange = below    Red = Well below 

 
2019 End of Year Reading Data  

 
Whole School:  

 
 
At or above 90% (184) 
At 43% (89) 
Above 46% (95) 
Below 8% (17) 
Well below 2% (4) 
 
 
 
 



Gender Analysis: 

    
Males (n=88) 
 
At or above 88% (77) 
At 50% (44) 
Above 38% (33) 
Below 10% (9) 
Well below 2% (2) 

Females (n=117) 
 
At or above 91% (107) 
At 38% (45) 
Above 53% (62) 
Below 7% (8) 
Well below 2% (2) 

 
 
 
 
 
 
 
 
 
 



Ethnicity Analysis: 

 

 
Maori (n=8) 
 
At or above 50% (4) 
At 25% (2) 
Above 25% (2) 
Below 50% (4) 

Pasifika (n=2) 
 
At 100% (2) 
 

European/Pakeha (n=195) 
 
At or above 91% (178) 
At 44% (85) 
Above 48% (93) 
Below 6% (13) 
Well below 2% (4) 



Reading Priority Learners 
 

 
Term 1 2019 (n=31) 
 
At 39% (12) 
Below 35% (11) 
Well below 26% (8) 

Term 4 2019 (n=31) 
 
At or above 52% (16) 
At 29% (9) 
Above 23% (7) 
Below 39% (12) 
Well below 9% (3) 

 
 
 
 
 
 
 
 



                          Term 2 2019                                                                      Term 4 2019 

 
 
 
 



Comparative Running Record Data for Priority Learners 
 

Term 2 2019 (n=31) Term 4 2019 (n=31) 

Above 7% (2) 
At 19% (6) 
Below 42% (13)  
Well below 32% (10) 

Above 10% (3) 
At 29% (9) 
Below 29% (9) 
Well below 32% (10) 

Progress: 
 
48% (15) of students - gap between chronological age and reading age has increased 
29% (9) of students - gap between chronological age and reading age has decreased 
23% (7) of students gap between chronological age and reading age has stayed the same 
20% (6) of students made accelerated progress ( more than 6 months from T2 to T4) 
23% (7) students did not make progress in reading age at all from T2 to T4 

 
Strengths 
Almost achieving excellence for all students 
Equity achieved between genders 
Achieving excellence for females 
 
NZ European/Pakeha and Females are achieving close to excellence 
Priority students showed a 30% increase of students achieving at their level by the end of the year 
 
Weaknesses 
50% of Maori students are achieving below their expected level 
 
Next Steps 
Continue to target lifting achievement, focus on equity and excellence. 
Measure progress and achievement against the targets set. 
Continue priority learner programmes with Teacher aide support. 
Actively address the disparity between our ethnic groups. 



2019 End of Year Writing Data  
 

Whole School:  

 
 
At or above 82% (169) 
At 74% (152) 
Above 8% (17) 
Below 14% (29) 
Well below 4% (7) 
 
 
 
 



Gender Analysis: 

 
Males (n=88) 
 
At or above 75% (66) 
At 69% (61) 
Above 6% (5) 
Below 19% (17) 
Well below 6% (5) 
 

Females (n=117) 
 
At or above 88% (103) 
At 78% (91) 
Above 10% (12) 
Below 10% (12) 
Well below 2% (2) 

 
 
 
 
 
 
 
 



Ethnicity Analysis: 

 
Maori (n=8) 
 
At 38% (3) 
Below 62% (5) 

Pasifika (n=2) 
 
At 50% (1) 
Below 50% (1) 

European/Pakeha (n=195) 
 
At or above 85% (165) 
At 76% (148) 
Above 9% (17) 
Below 12% (23) 
Well below 3% (7) 



Writing Priority Learners 

 
Term 1 2019 (n=30) 
At 13% (4) 
Below 37% (11) 
Well below 50% (15) 

Term 4 2019 (n=30) 
At 43% (13) 
Below 40% (12) 
Well below 17% (5) 

 
Strengths 
Large majority of students are achieving at and above 
NZ European/Pakeha and Females are achieving close to excellence 
Priority students showed a 30% increase of students achieving at their level by the end of the year 
Weaknesses 
62% of Maori students are achieving below their expected level 
Next Steps 
Continue to target lifting achievement, focus on equity and excellence. 
Measure progress and achievement against the targets set. 
Continue priority learner programmes with Teacher aide support. 
Actively address the disparity between our ethnic and gender groups. 
 



2019 End of Year Mathematics Data  
 

Whole School:  

 
 
At or above 85% (175) 
At 66% (136) 
Above 19% (39) 
Below 15% (30) 
 
 
 
 
 
 
 



Gender Analysis: 

 
 
Males (n=88) 
 
At or above 88% (77) 
At 64% (56) 
Above 24% (21) 
Below 11% (10) 
Well below 1% (1) 

Females (n=117) 
 
At or above 84% (98) 
At 68% (79) 
Above 16% (19) 
Below 15% (18) 
Well below 1% (1) 

 
 
 
 
 
 
 
 



 
Ethnicity Analysis: 

 
Maori (n=8) 
 
At 75% (6) 
Below 25% (2) 
 

Pasifika (n=2) 
 
At 50% (1) 
Below 50% (1) 
 

European/Pakeha (n=195) 
 
At or above 87% (169) 
At 66% (129) 
Above 21% (40) 
Below 12% (24) 
Well below 1% (2) 

 



Mathematics Priority Learners 

 
Term 1 2019 (n=32) 
At 16% (4) 
Below 24% (6) 
Well below 60% (15) 

Term 4 2019 (n=32) 
At 34% (11) 
Below 44% (14) 
Well below 22% (7) 

 
Strengths 
Almost achieving excellence for all students 
Almost achieving equity between genders 
Almost achieving excellence for males 
NZ European/Pakeha and Males are achieving close to excellence 
Maori students are achieving at 75%  
Priority students showed a 28% increase of students achieving at their level by the end of the year 
Weaknesses 
50% of Pasifika students are achieving below their expected level 
Next Steps 
Continue to target lifting achievement, focus on equity and excellence. 
Measure progress and achievement against the targets set. 
Continue priority learner programmes with Teacher aide support. 
Actively address the disparity between our ethnic groups. 



 

 

Kiwisport Report 2019 – Hautapu School 
 
Kiwisport is a Government funded initiative to support students’ participation in organised 
sport.  In 2019, Hautapu School received total Kiwisport funding of $2619.77 (excluding 
GST).  The funding was spent on sports equipment for the school and other sporting 
opportunities for the students. 
 
 


